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ABSTARCT 

 

An important aspect of Decolonization and the struggle against colonialism is the ‘claiming 

back’ of their own history by the colonized from the negative version of it produced by the 

colonizers. This results in the construction of a specific national culture and consciousness 

without which no anti colonial resistance can succeed. Writers play a vital role in imagining 

the nation, in forging a new consciousness to subvert the hegemony of the Eurocentric 

culture. In many of Tagore’s poetical works through the reconstructions of  episodes from 

Indian epics,  classical texts  and the poems of Katha O Kahini there is an unmistakable 

element of  glorious past of  India that may  be read as a subversion of the negative picture 

created by the colonizers and a counter narrative to the colonial history. In poems like ‘The 

Sunset of the Century’, ‘Africa’ Tagore’s role in  the struggle for decolonization  is also 

brought into focus. 

 

Key words: Claiming Back, Colonialism, Cultural Resistance,  Deccolonization , National 

Culture. 

 

With the publication of Edward Said’s Orientalism in 1978, it has become an accepted fact in 

literary criticism that no literary production of the nineteenth or early twentieth century can 

be properly read outside the context of colonialism and the process of decolonization. Apart 

from physical subjugation, colonialism entailed a planned psychological depreciation of the 

colonized nations and races. Decolonization refers to the process of moving from a dependent 

colonial situation to an independent one involving political, economic and cultural 

transformation and as one of the component theories of Postcolonialism its ancestry can be 
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traced back to Frantz Fanon's The Wretched of the Earth,(1961) and voicing what might be 

called 'Cultural resistance'1 to France's African empire. Fanon’s basic premise in the chapter 

“On National Culture” is that because of colonialism and the cultural hegemony that goes 

with colonialism, native intellectuals respond by rejecting Western culture and embracing 

pre-colonial history by way of participating centrally in resisting colonialism and  thus 

constructing a cultural nationalism as a prerequisite to national liberation and as an aftermath 

of decolonization. But for Fanon, it is important not only to recreate national identity and 

consciousness in the process of decolonization but also to go beyond and create a new social 

consciousness at the moment of liberation. Accordingly, he thinks that “if the first step 

towards a postcolonial perspective is to reclaim one's own past, then the second is to begin to 

erode the colonialist ideology by which that past had been devalued.”(Barry 193)  

As writing is a cultural rather than a purely individual phenomenon, it is worth mentioning at 

the outset  that Rabindranath took his birth at a  time when the whole country was reeling 

under the pressure of colonial subjugation and it was at the onset of the Bengal Renaissance : 

“that is not an important date of history, but it belongs to a great period of our history of 

Bengal ... just about the time I was born the currents of three movements had met in the life 

of our country”(Dasgupta 2006:4) Accordingly, the emergence of Rabindranath Tagore 

amidst such an evolving and transitional phase in the history of India is unique not only 

because as a cultural nationalist he fought against the colonial power to rediscover his 

country’s haloed glorious past in  creative ways with a special emphasis on elements of 

national myths and legends but also for he tried to assign a cultural identity to his own 

motherland and thus making India a cultural construct rather than giving a mere political 

identity to it. 

From his very childhood Rabindranath was brought up in a family atmosphere which was 

very much distinguished for its patriotic activities and nationalist fervor. Naturally, in 1875 

an active member of ‘Sanjibani Sabha’2, Rabindranath read his first patriotic poem “Hindu 

Melar Upahar” in the ninth meeting of Hindu Mela, an annual affair instituted with the 

assistance of the poet’s house and  “perhaps the first attempt of a reverential realization of 

India as our motherland”(Ibid.:12)There after Rabindranath’s independent self responded 

through a discordant note of protest to Sourindranath Tagore’s song 3 at Queen Victoria’s 

assumption of the title “Empress of India”: “Proclaiming the British victory/ If others sing, 

we will not/ We will not sing joyous song/ Let us come together and chant otherwise”(British 

bijay kariya ghosan /Ar ye gai gak, amra  gaba na,/ Amra gaba na harasa gan,/ Esa go amra 
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ye kajan achhi / Amra dhariba arek tan). At the same time, from the very prime of his life 

Rabindranath perceived that for decolonization of a country the writers, artists, intellectuals  

have a unique role to play in reconstructing its history by eulozising the glorious past of the 

same, conceived as a unified whole that could bring about the idea of an integrated nation 

during the pre-historic and ancient historical period. In this endeavour he was fortunate to 

inherit a special reverential bent of mind from his father and could learn the Vedic  and 

Upanisadic hymns, acquire knowledge of the Puranas and the Ramayana and the 

Mahabharata. It is no wonder, therefore, that Rabindranath did write in “The Religion of 

Man”, “I followed the path of my Vedic ancestors”(Tagore qtd. in Das121) and that “ I am 

not a parasite … I am standing on the past of myself having roots extended within the inmost 

layer of my mind” (Tagore 590.Vol. XIII) In fact, it was a mission of his life and through all 

his creations Rabindranath never ceased to reclaim and rediscover an ideal Indian sub 

continental past endowed with a particularly oriental cultural civilization which is to a great 

extent different from that of the West. 

With a view to doing this, many of his poems like “Ahalyar Prati”, “Urvashi”, “Swarga Hote 

Biday” and “Bhasa O Chhanda” are written taking reference from the two great classics of 

India. Indeed, by virtue of all these poems the poet made a   mental voyage  to the past of the 

country and this ‘journey without maps’4 can  well be seen in relation to the poet’s sense of 

cultural nationalism in a long way. At the same time it is worth mentioning that it was during 

this phase that the poet wrote long narrative or dramatic poems using sequences of the 

Mahabharata – like “Karna Kunti Sambad”, “Narakbas”, “Biday-Abhisap” and “Gandharir 

Abedan”. In “Biday-Abhisap” Tagore took a simple anecdote, a mythological one from the 

Mahabharata and turned “it into a conflict of high psychological significance – between 

devotion to knowledge (or duty) and claim of love”(Kripalani 92),or, in other words, between 

Gods and Titans whereas Tagore gave a new dimension to the character Karna, a noble, 

generous and kind hearted warrior in his “Karna Kunti Sambad” which is an encounter 

between Karna and Kunti on the eve of the great fight between Arjun and Karna. In Tagore, 

Karna has become a modern existential hero like Camus’s Sisyphus carried on with his noble 

task even though he knew that it would fall in fiasco: “…I shall remain / among those who 

failed, those whose life was / fruitless”. (Tagore 583.Vol.V, translated in Kabir 102) 

That Rabindranath had a highly reverential attitude towards the Indian traditional culture and  

divine Buddha who is considered to be savior of the world is beautifully revealed in a poem: 

O Serene, O Free , 
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in thine immeasurable mercy and goodness 

wipe away all dark stains from the heart of this earth. 

 Thou giver of immortal gifts, 

Give us the power of renunciation, 

And claim from us our pride. 

In the splendour of a new sunrise of wisdom 

let the blind gain their sight 

and let life come to the souls that are dead.   (qtd. & translated in Kundu 213) 

The poem illustrates Tagore's conceptualization of Buddha as the essence of serenity, purity, 

freedom from everything that is gross or evil, an embodiment of infinite goodness and 

compassion, an enlightening and sustaining light of wisdom and hope amidst the cruel 

conflicts of the sordid everyday world around us and this is the way Buddha continued to stir 

the poet's imaginations consistently through his long artistic career. ( Kundu 214) 

It is interesting to note how by virtue of his poetry and poetics of decolonization  

Rabindranath renewed his claims to a separate and distinctive cultural identity through a 

complex interactive process of appropriation and contestation of orientalist perception of 

'India'. Naturally, he delved deep into the pages of Indian history and began writing two 

dozens of poems entitled Katha all of which deal with the same theme of the Indian heritage 

of spiritualism and renunciation and moral value and seven other poems in the narrative style 

under the title Kahini. Thus, many of the poems in Katha  like “Pujarini’’, “Samanya Khati”, 

“Parisodh”, “Nagarlakshmi”, “Abhisar”, “Mulyaprapti”, and “Shrestha Bhikhkha” are  

written under the backdrop of Buddha legend and the palaces and bowers of Sravasti, the 

shrine in the palace garden of king Bimbisar at the foot of the Gridhrakut hills, the capital of 

old Varanasi on the river Baruna are re-created and beautified by the poet’s imagination here. 

In postcolonial terms this is  actually a  re-imagining or re-mapping of one’s national culture, 

tradition and myth. By describing the distant geography and locale of his country, 

Rabindranath only reaffirms his celebration of not only physical geography but culture as 

well. In the volume Tagore also touched the Rajput, Sikhs and Maratha's history  and while  

in the poem, “Pan Raksha” he shows the conflict of thoughts in Dumraj, a Rajput hero of 

Ajmer fighting against the Marathas, the poems like “Bandibir”, “Mani” and “Nakalgarh” 

remain  an cultural attempt on the part of the poet to validate the valiant and noble endeavour 
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of the Indian kings and their  people. The stories  are, therefore, in the words of Edward 

Thompson “chiefly of Buddhist time, and the Sikh and Maratha efforts and the Rajput 

struggle to keep independence, and must be regarded as a very effective part of his political 

propaganda. Some are direct swinging poems, little more than vigorous patriotic pieces”. 

(Thompson157) Through the articulation of these verses what Tagore actually  hinted at is his 

conscious engagement in the process of defining India as a nation on multifarious levels – 

literary, cultural, social and political and his conceptualization of it as an ‘imagined 

community’ (Anderson 6), if we interpret  it in that way.  

 As we all know, early Indian civilization started in the grace of the wood in forest hermitages 

- the 'Ashram' and the 'Tapovan'-amid sylvan surroundings in the heart of Nature. The 

Tapovan was not merely a place of meditation and religious practices but also a centre of 

learning. Tagore, in his poem “Brahman”  from the collection of poems entitled Katha has  

depicted the life led by the preceptor and the pupils in a Tapovan: 

Having finished the evening bath. 

All have taken their seats around the 

Perceptor  Gautam inside the cottage 

And in the light of the sacrificial fire. 

Great peace of contemplation is in the endless sky, 

in the void and the stars have sat in rows, 

like silent, curious disciples. (Tagore 618.Vol.1) 

It is in reality just a poetic reflection of the continuation of Tagore’s close proximity and 

reverence for Kalidasa as once again his effort for the revival and rediscovery of the glorious 

cultural past of India are reflected through the poems like “Tapovan”, “Prachin Bharat” and 

specially “Meghdoot”, a superb lyric based on Kalidasa’s original poem highlighting the 

Indian value of tradition but enriched by Rabindranath’s own individual talent. It is in this 

way, on 22 December,1901, when first formulating his ideas for a new Indian education,  

Rabindranath established a school at Santiniketan as his response to constructive nationalism, 

as an endeavour to take education into our own hands and make it as indigenous as possible 

(Dasgupta 2006:136), he was actually responding to the ‘cultural dislocation’(Dasgupta 2004: 

17) of a colonized country through the revival of the ‘Tapovan’ culture of the oriental India. 

 But Rabindranath’s role in the struggle for decolonization means not merely rediscovering 

the past glory of the colonised nation but no less important implication of this is that of 

eroding the colonial ideology as  it is preached and propagated with all the jealous efforts of 
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the colonial rulers in order to keep the colonised people under their subjugation. To quote 

Fanon: 

Colonialism is not satisfied merely with holding a people in its grip and 

emptying the native’a brain of all form and content. By a kind of perverted 

logic, it turns to the past of the oppressed people, and distorts, disfigures and 

destroys it. (Fanon 169) 

In the international scene of the period through which Rabindranath passed his adolescence 

and days of early youth was, in one word, the hey-day of imperialism when the imperialist 

nation of Europe was mad with their wars of aggression in the various fields of Asia and 

Africa. Rabindranath with all his sensitiveness to all these barbarous acts of the imperialist 

powers reacted spontaneously and opposed them vehemently. His whole life and literature 

and other activities from the early days to the last, we may say, is devoted to nullify and 

negate ‘the cultural estrangement’ of the colonial epoch and rebuild a new national culture 

based on the traditional, moral and spiritual values of India which is in binary opposite 

relation to the out and out materialistic and commercial capitalist culture of the West. 

Naturally, in the poems Rabindranath never ceased to direct his attacking outburst of 

affliction and rage at the barbarous activities of the colonial power in the continents of Africa 

and Asia and in this way demolishing the colonialist ideology. 

Tagore was truly involved in the struggle for decolonization because he loved his country and 

did not want the British to rule it. But he was not a nationalist in the strict sense of the term 

for he believed that nationalism was another name for appropriation, by brute force if 

necessary, of the wealth, and raw materials of other countries, and that nationalism would 

breed isolationism and violate the highest ideals of humanity. To Tagore, Nationalism and 

Colonialism in the stage of Imperialism are only two sides of the same coin. This anti- 

nationalitarian sentiment – that nationalism is a source of war and carnage; death, destruction 

and divisiveness, rather than international solidarity, that induces a larger and more expansive 

vision of the world – is beautifully expressed in a poem entitled “The Sunset of the Century” 

written in the last day of the nineteenth century. The immediate context of the poem was, of 

course, ‘Laissez-faire’ policy and Kipling’s famous poem “The White Man’s Burden” 

(1898).“In this poem, he depicts the political idea of the nation as a famished and ruthlessly 

rapacious creature that in its omnivorous greed is bent on destroying the world.” (Quayum 

153) In  one of his most caustic attacks on nationalism, he writes: 

The last sun of the century sets amidst the blood-red   clouds of the west  
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and the whirlwind of hatred. 

The naked passion of self-love of Nations, in its drunken delirium of 

 greed, is dancing to the clash of steel and the howling verses of  

vengeance. 

The hungry self of the Nation shall burst in a violence of fury from its 

Shameless feeling. 

For it has made the world its food. 

And licking it, crunching it and swallowing it in big morsels…. 

                                                                                                (Tagore 1976: 80)  

Rabindranath’s interrogating colonialist ideologies is scathingly expressed on the death of 

Bagha Jatin at an encounter with the British police force at Balasore in 1915. The emotional 

and inspirational spectrum of the harsh reality inspired the poet to compose a poem namely 

“Jharer Kheya”. “It is one of the most exquisite poems written by him and one with no 

parallel in Bengali poetry in its anti-imperialist fervor”.(Poddar 136) As an ‘anti-colonial and 

anti-nationalist writer’ (Das 304) Rabindranath was always perturbed and anguished over the  

international crisis  relating to the imperialist aggression on the nations reeling under the 

colonial hegemonic dominant rule of oppression. Thus in 1935 Mussolini’s invasion of 

Abyssinia provoked him to a poem on Africa where in he said that Africa is that continent 

which alone in the world had seen face to face the savagery of modern civilization of the 

West: 

With man-traps stole upon you those hunters 

Whose fierceness was keener than the fangs of  

                              Your wolves… 

Your forest trails became muddy with tears and blood, 

While the nailed boots of the robbers 

Left their  indelible prints 

                      Along the history of your indignity.     (qtd. & translated in Kripalani 221)           

Rabindranath’s efforts to reclaim, rename and reinhabit the land as part of the broader 

struggle of decolonizing cultural resistance  is clearly manifested through some of his 
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patriotic lyrical poems which are practically used for making an active resistance to the 

cultural dominance of the foreign rulers as well as to  glorify his own motherland in the 

freedom movement by the poet himself. At the same time it acted as a  vocal tonic to the 

spirited young blood of the nations who dedicated their all to the freedom and welfare of the 

country in a long way. These patriotic songs can therefore be interpreted from the 

postcolonial perspective for its unique dual role: one for resistance to the alien power  and 

another for the glorification of the motherland. Some of the best known of these songs are: 

“Sarthaka Janomo Amaar  janmechi ei deshe”, “Amar sonar bangle, ami tomay bhalobhasi”, 

and “Bidhir bandhan katbe tumi eman saktiman”etc. Thus, Rabindranath has become the 

native intellectual, who is directly involved in the people’s struggle against colonialism, and “ 

turns himself to be an awakener of the people”(Fanon 179) throwing himself body and soul 

into the national  struggle. Through all his life and writings Tagore wanted to make a journey 

from cultural nationalism to cultural internationalism and from national aspiration of people 

for liberation from the foreign domination to the establishment of an international order 

through freedom of mind and spiritual sovereignty.  
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NOTES 

 

1. Cf. Selwyn Cudjoe in his Resistance and Caribbean Literature has linked ‘literature’ 

and ‘resistance’ in the following terms: 

The story of Caribbean literature, as one tries to impose some order upon it, is 

the struggle of man for freedom and dignity, with resistance to any form of 

oppression that would deny him his right to be a person. 

[Selwyn Cudjoe. Resistance and Caribbean Literature. (Athens, Ohio: Ohio University Press, 

1980),p.275] 

 

2. It  is a secret society modelled after Mazzini’s  Carbonary with the objective of 

political liberation of India. 

 

3. “Jai, jai, jai, rajarajeswarir jai! / Aji re Bangarajya atul anandamay!” 

Cited in, Sil, Narasingha P, “Rabindranath Tagore’s Nationalist thought: A Retrospect” in 

The Poet and His World: Critical Essays on Rabindranath Tagore, ed. Mahammad A 

Quayum(New Delhi: Orient Blackswan Pvt Ltd,2011),p.168 

 

4. It is the title of a travel account (1936) by Graham Greene. 
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Kautilya was the minister in the kingdom of the Chandragupta Mauryan during 

317 B.C to 293 B.C. He has one of the judicious ministers of the. times. He has 

explained his views on the war, justice and diplomacy very clearly in the 

Arthasastra. 

Kautilya's work is initially a book of political realism where state is supreme king 

shall carry out duties s advised in his book protect his state. Kautilya's work is so 

deep rooted in practicality that he goes to explain the gory and cruel means a King 

must adopt to be in power. This could have been one reason why Asoka, whom 

Kautilya advised renounced violence and war thus talcing the path of Dharma or 

Morals. 

I shall primarily focus on Kauti.lya's view on war, justice and diplomacy in this 

paper. 

War 

Kauti}ya was a proponent of a welfare state but definitely encouraged war for 

preserving the power of the state. He thought that the right to power and happiness 

in kingdom enhances a king shouJd always strive to increase his power. He further 

believed that it was the duty of king to attain material gain, spiritual well-being and 

happiness. In this he has clearly become a realist and a believer in principle of 

responsibility. Kautilya thinks that for a King to attain these three goals must 

create wealth, have armies and should conquer the kingdoms and enlarge the size 

of his state. 
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Isopanisad : In the View of Anirvana 
(srimad anirvanavanmaye isopanisat) 

Biswendu Mondal 

Axsistant Professor: Onda Thuna Mahuvidyaluva. 

Isopanisad is in verse form, short in length, having only cighteen mantras 

in the Kanva branch. But even in these lew mantraIS we have realizcd an 

all comprehensive vital and harmonious vision and philosophy of the life 

divine. It deals with the transformation of greed, desire, polluted, black 

and evil deeds into strong, white. pure and go0d decds. Its Ultimale result 

is in the complete Universal ConsciouSness. The central ilca of Anirvana's 

Isopanisad is revolved Upanisadic Purusa. No mention of the word 

*Brahma' in his Zsopanisad but mostly found in other Upanisuds. In its 

place we find the non-relative absolute term Tut' and relative posilive 

terms like Isa' and Purusa'. We find also the use of the word 'Amun'. 

It is also worth noting that the highest Divinity uppears here as Aditya 

or the Sun. In the first portion of' the Upanisal there is the synthesis of 

deeds and knowledge, and at the end we have the outpouring of humble 

devotion. Thus we see the grcat synthesis of Works, Knowledge and 

Devotion (Karma, Jnana and Bhakti) as in the Bhagavad Gita revealed 

by Lord Krisna. While explaining on the /sopanisad, the great Acharya 

Sankaracharya has followed the text of the Kunva Branch of Suklu 

Yayurveda. 
Isopanisad was compiled during the last stage of the Suklu uyurvedu. 

By that time, after many controversies, atlacks and counter-altacks, the 

Vedic ldeas had taken a definite form. There is no doubt, it is quile 

evident, in this Upanisud there is a bold eflort to reconcile and harnnonize 

elementary opposites; to synthesize many opposites und contradictory 

ideas coming down from long ages past. 

The first reconciliation of oppositions is between Enjoyment and 

Renunciation, between Pravrilti and Nivriti. This opposition is cternal. 
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The Portraits of Women in Keats’s early poems 
Dr. Nikhilesh Dhar*43 

The short span of Keats's life seems to have offered little scope for makingAcquaintances with 
quiteA few women outside his family circle,And his letters bear out the truth of suchA limited range of 
his experience with women. From his biography it may be seen that the number of women in Keats's 
circle is less than the number of portraits of women created by him in his works. Many of his long 
lettersAre completely void of womanly context. But in his poems women characters predominate,And 
in only one of his poetic romance i.e. ‘ Endymion’ we comeAcross more thanA dozen women 

characters, namely, Leda, Niobe, Peona, Dian, Latono, Proserpine, Cressid, Juliet, Hereat,Ariadne, 
Cynthia, Queen Venus, Mother Cybele,ArethusaAnd some other unnamed women personalities. 
Indeed, it may be said that Keats has composedAlmost no poem of importance withoutA feminine 
figure being presented somewhere inAt least one of the lines. Even in his 'Ode toAutumn' there is the 
implicit comparison of the season withA woman. ThereAre in this way cases ofA disparity in Keats's 
lifeAnd poetry — the life he livedAsA young man was much more prosaic than the life he created in 
the world of his poetry. The essentially romantic temperament of the poet mayAlso be discovered from 
theAbove observations regarding the role of women in his careerAnd poetry. That Keats Was notA 
womaniser like Byron in his life is, of course,A known fact to us. ButAt the same time this shows that 
the world of his poetry isAlways filled with the ethereal presence, sweet fragrance ofA large number of 
womanly shapes from goddesses to nymphsAnd from little girls to old women.  
 The poems of the early phase (written in the years 1816And 1817) except ‘Endymion’Are generally 

short in nature, but in eachAnd every poem we find women charactersAppearing in various 
roles.Among these characters someAre Keats's own creations;Again, figures like Venus, Diana or Dido 
have stepped into his world from Mythology. The long descriptive poem ‘I stood tip-toe uponA little 
hill’(completed December 1816) was “ suggested to Keats byA delightful summer – day,As he stood 
beside the gate that leads from the Battery on Hamstead Heath intoA field by Caen Wood”.

1 InA dream -
like state the poet visualizes the maidenAs the soft rustle of her dress fansAway the dandelion’s down. 

The innocent maid is half-smilingAnd she softly treads on his dreams. The poet is deeply moved by the 
simplicity of this girlAnd wants to touch her wrist for one moment. Here Keats does not glorify women, 
rather he portrays this sectionAsA counterpart to menAnd thus he writes : 

Young Men,And maidensAt each other gaz'd  
With hands held back,And motionless,Amazed 
To see the brightness in each other's eyes; 

 (‘I stood tip – toe…’, 231-233)2 
Both menAnd womenAre enjoying the grace of love here. 
In the poem 'Calidore' (February, March 1816) young Calidore isAwakened from his 

state of reverieAndAbsorption by the sound ofA trumpet. He gets intoA castle where he meets 
two damsels whom he warmly kisses. Calidore image shows Keats'sAttitude towardsA life of 
heroicActionAnd chivalric sentiment. Really he isAbsorbed inA world of romantic imaginationAnd 
thusAll ladies whom he creates or meets in his poetic world become idealized beings ofAn imaginary 
world. The epithets he uses for his ladiesAre 'smiling', 'lovely', 'sweet-lipped'; it seems that in 
Keats's world-As is evident in the poems of his early phase- women were ethereal figures untouched by 
the hard reality. It is worth mentioning here that in his early childhood he identified beauty with divinity- 
When I wasA Schoolboy I thoughtA fair - womanA pure Goddess, my mind wasA soft nest in which 
some one of them slept though she knew it not- I have no right to expect more than their reality. 
I thought them etherealAbove Men 3 
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Those thoughts reflect his fanciful idea thatA beautiful woman isA pure goddess. Thus, like 
their creator who roamsAbout inA world of ‘The songs of Innocence', Keats’s women in his early 

poetryAre the typifications of the pre - lapserian Eve of Milton who is to be tempted by Satan. The 
poems ‘To Some Ladies’ (summer 1815)And 'On ReceivingA Curious Shell’(Summer 1815) continue 

the tradition of the eighteenth century sentimental poetry in both styleAnd substance.AnnAnd Caroline 
Mathew sent KeatsA dome– shaped shell from Hastings. The poet renders imaginatively the light, 
mazy footsteps of the girls on the mountainsAnd on the sea–shore : 

And now!Ah, I see it- you just nowAre stooping  
To pick up the keep-sake intended for me.( ‘To Some Ladies’, 15 - 16) 

The 'keep-sake' or the shell bears the mark of disinterested friendship,And of the beauty of 
nature,And it becomes for himA cherished symbol,A source of rare happiness. It may beAssumed from 
the tonal response of these poems that Keats has not yet suffered for the sake of women; rather he has 
seen themAs the source of loveAnd pleasure.  The sonnet ‘To [GeorgianaAugusta Wylie,Afterwards 

Mrs. George Keats] (14 February, 1816) was written by KeatsAt the request of his brother George,And 
sentAsA valentine to GeorgianaAugusta Wylie. The 'thou' of this poem (possibly Mary Frogley) is 
imagined in three diverse roles -A goddess (the tenth Muse, 'twin sister of Thalia'), the Maiden Knight 
of Chastity (the reference is to Book III of the Faerie Queen in which Britomart rescuesAmoret from 
the Enchanter Busirane who held her in his castle underA spell),AndAn enchantress who will never- 

...spill/ Blood of those whose eyes can kill. 4 In the first part of the poem Keats describes her physical 
beauty -- her lovely countenance, humid eyesAnd– Of thy dark hair that extends/ Into many graceful 
bends 5  

Traditionally, womenAre representedAs the repository of lovelinessAnd sweetness. KeatsAlso 
follows the beaten trackAnd portrays the women folkAs the embodiment ofAll fairness. From the 
second part of this poem we get hints of Keats's love for ChivalricAction. 

 The poem beginning with 'Woman ! When I behold thee flippant, vain,' (March 1816) expresses two 
contrastive pictures of women folk -- on the one hand, theyAre flippant, vain, inconstant, childish, 
proudAnd full of fanciesAnd on the other, theyAre meek, kindAnd soft. KeatsAdores the second type 
of ladies -A symbol of shelter which he longs for. The details - light feet, dark violet eyes, parted hair, 
white neck, creamy breast suggestAn unearthly creature who remains dormant in KeatsAnd who casts 
her shadow in every womanly shape Keats creates. He cherishes thisAngelic visionAnd honestly 
records the helplessness of the viewer under the spell of irresistible beauty : Who can e'er forget so 
fairA being ? (‘Woman ! When I…vain’, 29) 

He himselfAnswers : ...In truth there is no freeing/ One's thoughts from suchA beauty;   
(‘Woman !... Vain’,36 -37) The poet confesses that worship of beauty is his passionAs wellAs 
obsession. 

Another sonnet written in December 1816 ‘To G.A. W.' presents Georgiana who inspires 

Keats’s deepestAffectionAnd respect. In 1816 Georgiana was onlyA girl of fourteen,And the 

sonnetAddressed to her brings out her youthful charmAnd grace. Here Georgiana is first seenAsA 
nymph. The young girl with her supreme lovelinessAnd grace seems to meditate between the two 
spheres, the humanAnd the divine. 

Keats began his Endymion on 18April, 1817. Later on he had writtenAbout the story of this 
famous poem to his sister Fanny on 10 September, 1817- Many yearsAgo there wasA young handsome 
Shepherd who fled his flocks onA Mountain's Side called Latmus — he wasA very contemplative sort 
ofA PersonAnd lived solitaryAmong the treesAnd plains little thinking - that suchA beautiful 
CreatureAs the Moon was growing mad in Love with him - However so it was ;And when he 
wasAsleep on the Grass, she used to come down from heavenAndAdmire him excessively fromA long 
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time ;AndAt last could not refrain from carrying himAway in herArms to the top of that high Mountain 
Latmus while he wasA dreaming …

6  The poem consists of four BooksAnd each Book contains 
nearAbout 1000 lines. Briefly, this poem isAbout love in which the hero Endymion, bewitched by the 
Vision ofAn exquisite dream - maiden, languishes in unrequited loveAnd through various experiences 
in course of his wanderings, learns that the goddess of his dream is really Cynthia. His quest is 
fulfilledAnd he is finally united with his be- loved moon – goddess. The moon - Endymion's beloved 
—Appears in three forms –As Cynthia(the perfect embodiment of sensuous beauty), the Indian Maiden 
(representative of the realities of the earth)and the moon (symbolic of the 'Mystery' of the world). These 
three shapesAre the representations of beauty. There isA unity between Nature, HumanityAnd the 
Higher Spiritual EssenceAndAll theseAre one. 

In book 1 Endymion becomes desolateAlthough he has obtained glimpses of the beautyAnd 
has even enjoyedA sensuous contact with that ideal form of beauty. Endymion describes loveAs the 
‘orbed drop of light’And expresses his conviction that his immortal longingsAlone would release his 

mind from the gnawing thoughts of selfAnd lead him to the path of salvation. Book 11 opens with the 
glorification of love. In his pursuit of the spirit of ideal beauty Endymion has been journeying in 
uncertain ways, through wilderness,And woodsAnd mossed oaks, counting his woe-worn minutes. He 
is tornAnd shatteredAnd he can no longer put up with his melancholic situation. He expresses his desire 
to snatch his sweet-heart from the heaven. ButAt the same time he isAware of his limitations. So he 
wants to have her in his dream. His wish is fulfilledAnd in his dream he meets his ever – cherished 
dream-girl. They make love, long time they lay fondlingAnd kissing. Endymion wants to know the real 
identity of his beloved. He is fully engrossed in her beauty: 

Those lips, O slippery blisses, twinkle eyes, 
 (‘Endymion’, Book.11,758)  

The fair maid reciprocates to his love, but she cannot uplift him to the starry heights. She loves 
Endymion withAll her life- 

I love thee ,youth, more than I can conceive; 
And so longAbsence from thee doth bereave 
My soul ofAny rest…………… (‘Endymion’, Book. 11,774-776) 

Keats masterly portrays the love betweenA mortalAndAn immortal. Both of themAre love-
sick. The Moon-Goddess goesAway from EndymionAnd heAgain becomes sad. He meditates over his 
fair-maidAnd urges her not to beAfraid. 

In book 111 Endymion’s environment changes from the subterranean to the subaqueous. The 

book narrates how with the help of Endymion Glaucus is released from the Circe’s spellAnd 

reanimated ScyllaAnd other lovers drownedAt sea. This general resurrection is celebrated byA 
‘glorious revelry’At Neptune’s palace. EndymionAlone is without his partnerAt this festival, but his 
‘inward senses’ receiveAn ethereal message from his elusive love: 

Dearest Endymion I my entire love !  
How have 1 dwelt in fear of fate : 'tis done —  
Immortal bliss for me too hast thou won.  
Arise them I ............... (‘Endymion’, Book.III,1022-1024) 

Endymion feels inspiredAnd happy. 

In book 1V Endymion has discovered the Indian maidAnd fallen in love with her. His love is 
irresistible. But he is torn by the thought of treachery to the Moon-Goddess. Endymion enjoys moments 
with the Indian lady. He suffersA bewildering tensionAnd perplexity.At one point he loses both 
earthlyAnd heavenly mistresses, when on earth the maiden with whom Endymion vows to live happily 
refuses him. Endymion undergoesA stupefied penance in the ‘Cave of Quietude’.At the end of his 
trials, the Indian Maid is transformed into his ethereal mistress, the Goddess of the Moon. Ultimately, 
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Endymion, effectively spiritualized byAll his sufferings, is permitted to join her, leaving his sister 
Peona in the gloomy wood to ponder on these events. 

Here PeonaAs the sister of Endymion seems to be the portrait of Keats’s sister Fanny Keats. 

Peona is Endymion’s confidence. Keats may have derived her name from Paeon, physician to the 

Gods(Homer’s Iliad,V401-2,899-901).To Endymion Peona is likeA good spirit ministering in the 
depths of night toA troubled sleeperAnd changing the course of his dreams. In Keats’s personal life, he 

was muchAttached to his sister FannyAnd Keats used to write every detail of his life to her. Fanny was 
likeA friendAnd guide to her elder brother Keats. In this poem Peona serves the same role ofA 
friendAnd guide to Endymion. We find that Endymion’s human passion for the Indian MaidAnd the 

imaginative longing for the Moon-GoddessAre into fearful conflict. Finally, Keats resolves the conflict 
by transforming the human into the immortal mistress. 

It is interesting to point out that Keats's conception of the hero's dream- vision was perhaps, 
most strongly influenced by the recollections of Shelley's ‘Alastor’ (1816) to which his own poem 
reads in certain respectsAsA reply. In this contextA. C Bradley comments- The hero, before the coming 
of the vision, has of course,A poetic soul, but he is not self-secluded, or inactive, or fragile, or 
philosophic;And his pursuit of the goddess leads not to extinction but to immortal union with her. It 
does lead, however, toAdventures of which the idea evidently is that the poetic soul can only reach 
complete union with the ideal (which union is immortality) by wandering inA world which seems to 
deprive him of it; by trying to mitigate the woes of others instead of seeking the ideal for himself;And 
by giving himself up to love for what seems to beA mere woman, but is found to be the goddess 
herself. It seemsAlmost beyond that the story of CynthiaAnd Endymion would not have taken this 
shape but for ‘Alastor’.

7  Two Romantic poets ShelleyAnd Keats deal with the common theme in two 
different ways. Shelley’s ‘Alastor’ or ‘The Spirit of Solitude’ deals with loveAsAlmostA narcissistic 

pursuit which ends in the illusion of fulfillment. The poet — pilgrim could have his ecstatic 
communion either in dream or in his trance — like state of death : 

……..A vision on his sleep 
There came,A dream of hopes that never yet,  
Had flushed his cheek. He dreamedA veiled maid 
Sat near him, talking in low solemn tones 
Her voice was like the voice of his own soul 
Heard in the calm of thought,8 

But in Endymion Keats shows his maturity of understanding the dialectics of 
poeticAspirationAnd the incompatibilities of life. That is why in Keats's vision the Indian Maid serves 
to reconcile, inA way, the paradoxesAnd contradictions ofAchievementAndAspiration. 
KeatsAlsoAppreciates the power of calmAcceptance of truthAnd mutabilityAnd it is evident in the 
final transformation of the Indian Maid into the Moon - Goddess. 
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Espionage: In the view of Kau�ilya 

Kautilya was a wise lcader whosc only concern was for the prosperity of his country 

:nd its people. The King and other authoritics werc meant to labour for the benefit of the 

COmon man, who served as his god. 

The King's pleasure and his welfare are rooted in the wellbeing of his people. He 

must reard as useful to him whatever pleases his people rather than merely valuing that 

which pleases him. 
The king's concern for thc gencral populacc is only reasonable given that it is their 

lcgal right. ln fact, the King, who was the state's only and absolute ruler, owed his entire 

eNistence to the concentratcd efforts of the populace as a whole. Because it is said that the 

cOmmon man produced the monarch, Kau�ilya contends that the king's entire survival relies 

on the prosperity and happiness of his pcople. 
"m�tsyany�y�bhibhkt�bpraj�manunvaivasvatamr�j�n�mcakrire. 

Dhy�nya�adbh�gampanyada[abh�gamhiranyamc�syabh�gadheyarmprakalpam�suh.tenabh,t�r 
ajanabpraj�n�m yogak_em�valh�."" 

The people appointcd Manu, the son of Vivasvat, their king after becoming 

convinccd that larger fish would always cat smaller ones according to the rule of the fishes. 

They divided his part into six grains, ten goods, and six dollars. Kings provide the security 

and well-being of their people as a result. King's sins are taken on by subjects who do not pay 

penalties or taxes, and vice versa for monarchs who do not ensure the people' safety and well 

being. Thus, the power of the governed depends on their right to vote. 

Kau�ilya believed that the State served as the king's tool for serving his people. In 

order for the ordinary man to advance, the state must uphold Order, which is founded on 

fairness and social helpfulness. Even those without family had to be kept alive by the state 

through necessity. The state must also take care of minors, the elderly, and the poor." It was 

obvious that the lofty idea of a "welfare-state" was developing and would persist. 

Kau�ilya declared the highest significance of reasonable and orderly acquisition, 

naintenance, and augmentation of the study of philosophy, the three Vedas, and economics 

for the bcnefit of the subjects in this ultimate responsibility. Dandan+ti, the science of politics, 

is what governs 
it."§nv+k_ik+tray+v�rt�n�myogak_emas�dhanodandah, tasyan+tirdndan+tih, 

alabdhaläbh�rth�labdhaparirak_aF+rak_itavivardhan+ ca."In an effort to keep everything in 

order, thc King is revered with simply the Rod. "yath�rhadandah pkjyate"o 

nonarch, 

Sri BiswenduMondal* 

Kau�ilya, who had remarkable wisdom and insight, could see that the material well 

being of the subjects is a crucial need for politics, a nation's ability to wield power, and the 

maintenance of peace in its immediate surroundings. He thus believes that wealth, or the soil 

that humans occupy, is the source of men's ability to survive. Politics is the science that 

provides the methods for obtaining and preserving that planet. "manu_y�F�mvsttirarthah, 
manu_yavat+bhkmirityarthah. Tasy�bprthivy�l�bhap�lanop�yah [�stramarthas�stramiti.' 

This is the idea of a welfare state, which assumes the maintenance of law and order as 

well as enough administrative infrastructure. Despite general advancement, society might 

rapidly descend into chaos if the law were to be suspended, the economy was corrupted, or 

political strife was sparked. The rule of the fishes, according to which the strong cat the weak, 
Bal+y�nabalamhigr�sate would apply. "apran+tastudandahm�tsyany�yamudbh�vayati. 

were 

An efficient way to control such chaos was a well-planned espionage apparatus. 

Kau�ilya believed that a ruler should use spies to keep a close check on bis 

subjects.'c�renacak_ubbhavet r�jar_ih'.' The spies, who were given noney and honour by the 

to verify 

2 

the 

ASsistant Profcssor, Onda Thana Mahavidyalaya 

Püjitäac�rtham�n�bhy�nr�jñ�r�jopaj+vin�n[aucam j�n+yuh. 
honesty 

411 

of the king's people. 

dandadhar�bh�be." 
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ABSTRACT

The COVID-19 pandemic has had a mammoth impact on all spheres of human life—social, cultural, 
mental, and academic—to different degrees. The current study reports the authors’ reflection on the 
Indian EFL (English as a foreign language) teachers’ pedagogical challenges and opportunities on a 
sudden shift towards OTL (online teaching-learning). The qualitative method used here is a content 
analysis of narrative representations from 50 EFL teachers working in different schools and colleges/
universities referring to their experiences on this unforeseen teaching situation and suggestions for 
improvement. In-depth analysis revealed teachers’ concerns over technical problems, lack of resources, 
learner motivation, and participation in addition to online assessment. Amidst these limitations, the 
participants tried to cope with this sudden shift with resilience and often with impromptu solutions—
planning, access to digital equipment, collaboration, and school policy—for improving OTL.

Keywords
Challenges, COVID-19, EFL, ELT, India, Opportunities, OTL

INTRODUCTION

India is a huge country and is globally known for its ethnic and linguistic diversities. Despite having 
hundreds of regional languages, English has been evolving as the lingua franca for inter-state or 
intra-state communications that bring EFL (English as Foreign Language) teaching-learning to the 
core curriculum in all grades starting from primary to the tertiary levels. But the pandemic outbreak 
of COVID-19 has made educational principles shift from proximity to distance, from presence to 
remoteness, from traditional methods to increased digitization through language apps, virtual tutoring, 
video conferencing tools, or online learning software (Kundu & Bej, 2021a). This move to online 
teaching and learning (OTL) has been unprecedented yet unavoidable to most EFL teachers.
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Against this backdrop it would be worth assessing the performances of the Indian EFL teachers 
during COVID-19, the biggest existential crisis the human race has ever faced. How did they respond 
to this exigency? How was their preparation? How did they continue their teaching during the 
prolonged school closure? What challenges did they face? What lessons they have learned therefrom? 
What should be possible preparations for enhanced resilience to face such calamities in the future? 
Based on these basic questions, the current study aimed at presenting a new teaching perspective 
comparing challenges and opportunities regarding OTL during the pandemic, thereby helping the 
smooth transition to digital pedagogy by analyzing teachers’ first-hand narratives and responses.

LITERATURE REVIEW

New technologies are assimilated into the academic world profusely to aid the process of learning 
in many fields including English language teaching (ELT). Technology has the proven potential 
to improve student motivation, engagement, and achievement thereby helping them to grow up to 
their potential. EFL teaching-learning can be enhanced with technology incorporation capable of 
giving new dimensions to create language learning, especially during critical situations (Patil, 2020). 
Microsoft PowerPoint presentations are demonstrated to have a significant role in the improvement 
of EFL learners’ vocabulary (Mahmoudzadeh, 2014). Bruff et al. (2013) said the integration of both 
face-to-face interaction (offline) and online materials has shown great implications for learners as 
they found it to be useful.

Bonner & Reinders (2018) found another benefit of new technologies in ELT that is encouraging 
learners to actively take part in (co)-constructing their learning environment. These studies made 
their observations during normal situation but how technology has been used by the EFL teachers 
during the pandemic?

Like other courses of study, EFL teaching-learning had also been technology leaned during 
pandemic across the globe. Several past studies investigated teachers’ and students’ experiences on this 
sudden transition to remote/online teaching-learning in the pandemic. Khatoony & Nezhamehr (2020) 
found the implementation of technology has provided significant opportunities for EFL teachers to 
adopt online applications and instruments to enhance learners’ proficiency in complicated COVID-19 
conditions. Howard et al. (2021) found there were differences in teachers’ perceptions about online 
teaching depending on the resources they had and the institutional support they received. Cutri et al. 
(2020) investigated readiness for online teaching during the pandemic and found that although some 
areas needed attention such as assessment, they were willing to transform their teaching to online and 
enrich their knowledge by sharing with their learners. One of the main factors determining teachers’ 
readiness and competencies was their prior experience and training (Moser et al, 2021).

Mahyoob (2020) explored that the participants were not satisfied with online learning due 
to technical problems leading to poor performance in language learning. Bataineh et al. (2021) 
found learners faced technical problems and issues with the design of online activities, leading to 
dissatisfaction with distance learning. These technical issues are mainly related to poor internet 
connections (Mayrink et al. 2021), lack of hardware and software (Kaur & Aziz, 2020), and lack of 
technological equipment (Sayuti et al. 2020), problems of online assessment (Freddi, 2021), lack 
of social activities (Schmied, 2021), and technical inadequacy leading to problems with internet 
connection (Mayrink et al., 2021), and these led to problems in practice, which is crucial in interacting 
with other speakers (Mercan Uzun et al., 2021). All these limitations led to problems in having 
synchronous classes (Kundu, Bej, & Dey, 2021).

Rajat et al. (2020) found that although there were concerns about communication, assessment, 
and technological tools, most participants indicated the positive impact of this transition from face-
to-face to online mode. Adedoyin and Soykan (2020) pointed out the main opportunity provided by 
OTL was the flexibility provided to both teachers and learners in terms of place and time to follow the 
online activities provided that stakeholders have the necessary devices and recourses. Ramadani and 
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Xhaferi (2020) stated that learners’ engagement can be achieved in online learning in various ways 
using different materials and tools, such as slide or online game-like activities. Research also shows 
that teachers have found new ways to provide extra practice in language skills using social media and 
other applications such as Messenger or WhatsApp (Fauzi & Angkasawati, 2019).

RESEARCH OBJECTIVE

The previous section revealed the challenges across the globe with few silver linings for improvement 
as well. COVID-19 destroyed the traditional teaching formats for a time being. Teachers have 
been forced to introduce, very often provisional solutions to, the existing situation within a very 
short time, often on the individual level and without systemic support (Kundu & Bej, 2021). The 
adjustments to the new conditions concern not only the way of teaching but also its content. Almost 
every country and its academic system got affected by this hard time and the effect had been more 
acute in developing countries like India since these countries were already at the frills in respect of 
e-education and needed e-infrastructure – device, skill, and attitude. Now, a probe into e-intrusion in 
Indian EFL teaching during COVID-19 pandemic will help to answer a lot of questions regarding the 
improvement of OTL infrastructure at the same time structuring a resilient system to defend against 
any such future calamities.

A person-in-context approach has been followed for understanding EFL teaching challenges in 
the pandemic. More specifically, the qualitative study presented here seeks to investigate not only 
the effects of COVID-19 on EFL teaching from a multicultural perspective but also analyses the 
individual person-situation factors such as teaching context and available resources affecting the 
teaching environment. To achieve this objective, the study sought to find answers to the following 
research questions:

RQ1: What problems did the EFL teachers encounter during the COVID-19 pandemic?
RQ2: What resources were available for teaching while facing the pandemic?
RQ3: What solutions were implemented to sustain in the new teaching environment?

METHODOLOGY

Sites and Participants
The participants of the study included 50 EFL teachers serving different government run educational 
institution in India. They represented 10 federal states (5 participant from each state- West Bengal, 
Assam, Uttar Pradesh, Madhya Pradesh, Delhi, Haryana, Gujrat, Maharashtra, Tamil Nadu, and 
Kerala) with different teaching traditions, prestige, quality, and status of EFL teaching-learning, as 
well as varying availability of teaching tools. The chosen states represent the whole India since before 
taking this purposive sampling the whole country was divided into five division- Northern, Southern, 
Eastern, Western, and Central. Two states from each division were selected as per researchers’ will. 
Out of 50 teachers, 25 were from schools (both secondary or primary) and rest 25 were from higher 
education arena (working in different colleges and universities). They were 20 female and 30 male 
participants. To honor ethical standard all participants are kept anonymous and each of them has 
been identified with a unique code (P1 to P50) where P1 to P25 represent school teachers and P26 
to P50 represent college/university teachers.

Instruments and Data Collection
The participating teachers took part in the project initiated by the authors aimed to create a collection 
of experience-based reflections on the opportunities and challenges of EFL teaching during the 
COVID-19 pandemic in India. The teachers were selected from several social media associations 
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like Facebook, WhatsApp, LinkedIn, etc to finally make a social media group among all the 50 
participants nationwide having a common interest. Time-to-time intimations were provided to each 
participant. Participation in the project was purely voluntary.

Each participant was given a chance to write his views on the challenges and prospects they found 
in his/her respective institution in EFL teaching within maximum of 2,000 words. The narratives 
were all written in English and sent to any one of the two authors electronically preferably through 
Email or WhatsApp who made an in-depth analysis of the views/ narrations to design the findings 
of the survey on EFL teaching during the pandemic conducted in March-July 2021.

The methodological approach was qualitative and collected opinions intended to offer readers 
updates on how teachers in different contexts taught English online, indicating the challenges and 
opportunities faced via a series of reflections on the teachers’ own experiences.

Cleland (2017) said qualitative research is very important in education as it addresses the “how” 
and “why” research questions and enables deeper understanding of experiences, phenomena, and 
context. It is especially helpful for a researcher as well because here he/she get ample scope of self-
reflection (Kundu et al. 2022). It allows a researcher to ask questions that cannot be easily put into 
numbers to understand human experience. Getting at the everyday realities of some social phenomenon 
and studying important questions as they have really practiced helps collecting extended knowledge 
and understanding.

The qualitative data collected in this study provided insights into the teaching situation as 
affected by the pandemic, both in terms of officially available resources as well as individually 
developed solutions to the existing problems. The participants were told to put their observations on 
the following six points:

1. 	 A brief self-introduction mentioning name, state, gender, and institution.
2. 	 Description of the context.
3. 	 Teaching resources available.
4. 	 Challenges and issues faced while teaching English online.
5. 	 Teachers’ own solutions to these issues.
6. 	 Opportunities and benefits of teaching online.

Data Analysis
Narrative analysis technique was used for data analysis having a dual layer of interpretation particularly 
developed by Johnson (2008) to understand how research participants construct stories and narratives 
from their personal experience.

Delve and Limpaecher (2020) define narrative analysis as a genre of analytic frames whereby 
researchers interpret stories that are told within the context of research and/or are shared in everyday 
life. Researchers or Scholars who conduct this type of analysis make diverse—yet equally substantial 
and meaningful—interpretations and conclusions by focusing on different elements (Parcell & Baker, 
2017).

Authors coded each response and arranged in three basic categories (resources, challenges, and 
solutions) responding to the formulated research questions. The stages involved in the data analysis 
are reported in Figure 1.

RESULTS

In this section, results are presented following each research question.
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Problems Encountered by EFL Teachers
The first research question focuses on what teaching problems the teacher-narrators encountered 
during COVID-19 situation and the findings are reported in Table 1.

Student-related issues. The issues were common across India comprising all academic levels. The 
aspect of the lack of student engagement was mentioned in 42 contributions from the 10 states. Lack 
of students’ motivation has evolved from 37 representations of both school and college/university 
levels. The online classroom disturbed the interaction between teachers and learners significantly, 
partially through the inability to conduct individual work, skepticism among students at all levels 
about participating in online classes, the need to ensure student participation, and switching off 
cameras. Due to poor infrastructure, internet access-related problems and a lack of digital devices 
among learners were identified as prominent. The problems were more acute among school students 
in comparison to college/university students (in respect of several observations). School teachers have 
mentioned resistance to learning online as evident in 17 representations. Thus, the students’ related 
issues in EFL teaching could be understandable and these were felt by the teachers more or less the 
same at the pan-Indian level.

Teacher-related pedagogical issues. Analysis of teachers’ responses revealed 10 pedagogical issues 
that hampered EFL teaching including monitoring learners during teaching, dealing with a multi-level 
class or teaching students of multiple grade levels at a time, progress evaluation, unpreparedness of 
the teachers for new online pedagogy, timer management, online communication, individual teaching 
approach, students’ interaction, and problems owing to the absence of non-verbal communications. 

Figure 1. Stages of data analysis (Source: Authors)



International Journal of Technology Diffusion
Volume 13 • Issue 1

6

Participating EFL teachers considered pedagogical issues most challenging because these were directly 
affecting teaching-learning at all levels.

Not only did the use of digital tools for educational purposes (“I found it difficult to fully integrate 
computers in teaching some subjects, for example, Grammar”- P3) posed a difficult obstacle, but also 
the appropriate choice or mixture of pedagogical strategies to facilitate and increase the efficiency of 

Table 1. Teaching challenges in pandemic

Teaching problem States Context (university/ school)

EFL students related issues Received responses from Represented in favor (No. of 
representations)

Lack of engagement West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana. Gujrat, Maharashtra, Tamil Nādu, Kerala

School (22) and College/
universities (20)

Lack of motivation West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (20) and College/
universities (17)

Initial skepticism and overt resistance to 
the introduction of remote teaching

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (15)

Resistance to learning online West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (14)

EFL teacher related issues

Monitoring learners during teaching West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (21) and College/
universities (18)

Dealing with a multi-level class West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (17)

Progress evaluation West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (16)

Unpreparedness to teach in new conditions, 
lacking knowledge about online teaching

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (21)

Time management West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (20)

Online communication West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (18)

Lack of ability to choose a teaching 
methodology responding to different 
students’ different learning styles 
(auditory, visual, kinesthetic, and mixed)

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (21) and College/
universities (19)

Creating an online learning context where 
students can interact with each other 
effectively.

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (24) and College/
universities (20)

Assessment West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (22)

Lack of physical contact, gestures, facial 
expressions

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (23) and College/
universities (18)

Technical issues

Lack of access to digital equipment 
especially in rural areas

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (17) and College/
universities (11)

Poor internet connection West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (19) and College/
universities (16)

Problems with logging in West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (17) and College/
universities (14)

Switching cameras off West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (22) and College/
universities (18)
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online EFL teaching, especially in terms of developing speaking skills and respecting different types 
of learning styles. In teacher statements from Delhi, Haryana, Gujrat, and Maharashtra, the aspect of 
assessment was highlighted. Moreover, a lack of physical contact strongly affected the quality and 
efficiency of language classes. Among other teaching-related problems there was time management 
during online classes (slower pace of discussing teaching material).

Technical issues. These issues include first and foremost the lack of digital devices, especially in 
rural areas, poor internet connectivity, log-in issues, and camera-off issues. All of these were mainly 
due to a lack of exposure in online operations on the part of students and teachers. (“This was altogether 
a new phenomenon to us and we didn’t even hear the name of WhatsApp or Google Meet”- P12). The 
teachers participating in the survey also pointed out technical problems which significantly hindered 
remote teaching, the most frequent of which were problems with a lack of knowledge of the platform, 
on the part of both students and teachers, problems with the speed of the internet, the lack of cameras 
on the part of students or their unwillingness to switch them on during classes. The availability of 
resources is a topic discussed in more detail in the next section of this article.

Available Resources for Teaching
The second research question was concentrated on the resources available for EFL teachers during the 
pandemic. For digital teaching-learning, the basic resources are device, skill, and attitude (Kundu & 
Bej, 2022). The investigation was done following this postulate and the collected data were analyzed 
in these three categories.

Referring to digital devices (the results presented in Table 2) a variety of resources have been 
mentioned by the participants. Again, in this case, the dichotomous variables (state, context and 
working field) have been introduced by analyzing the previous research question.

The majority of participants (from all ten states) used Google Meet, Zoom, Facebook, and 
WhatsApp for communication and conducting synchronous teaching during the pandemic and this 
scenario is equally pervasive in both schools and colleges/universities. Among other modes, Messenger 
and Emails were also used by teachers as means of asynchronous communication in a few states both 
schools and college/universities.

Besides, in the asynchronous context, the Google Classroom and Moodle platform was also used 
in few states but its use is not pervasive and limited to the higher education level only. Initially teachers 
were not proficient in these asynchronous communications but university training helped them get 
efficient. For communication with students, social media like Facebookand WhatApp played a big 
role. Concerning the hardware, almost all narrators struggled with equipment problems that directly 
affected the learning and teaching process (both for students and teachers):

“While working from home in the lockdown, students and teachers used their Smart phones, PCs, 
tablets and laptops. Some students’ phones/PCs don’t have cameras and at first, they entered on- line 
classes without enabling video features.” (P22)

The resource shortage evolved in this study was acutely and omnipresent across the country. All 
narrators admitted it with a positive note and this shortage was more acute in schools rather than in 
colleges as evident from the opinions of few school teachers who said:

“My school arranged regular classes during this prolong school closures and we took daily classes 
following school routine but the most acute problem was students’ attendance in online classes which 
was always below 15% mark in average.” (P20)
“We want to take classes, our students also want to attend but the problem is of device, that the 
students often don’t have and missed the classes” (P24) 
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Table 2. Resources available for digital pedagogy during the pandemic

Resources State Context Special remark

Digital devices Received responses from Represented in favor (No. of 
representations)

Smartphone West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (15) and College/
universities (24)

“We have bought smartphones but one 1 out 
of every 10 students have a smartphone to 
attend classes online (P1)”

Internet West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (11) and College/
universities (24)

“We availed internet connectivity in our 
smartphones but most of our students 
didn’t get a good connectivity to attend 
synchronous classes (P7)”

Google Meet West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (16) and College/
universities (23)

“In maximum schools classes have been 
going on in Google Meet (P5)”

WhatsApp West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (10) and College/
universities (24)

“I feel confident in teaching WhatsApp 
(P29)”

Zoom West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (09) and College/
universities (18)

“Ya! it was helpful in my teaching (P32)”

Facebook West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (20) and College/
universities (25)

“it’s easy to engage students in continuous 
learning using Facebook(P41)”

Messenger Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala School (13) and College/
universities (21)

“We used to utilize it for asynchronous 
communication with our students” (P13)

E-mail Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala School (15) and College/
universities (22)

“This has been very popular during 
lockdown to contact students” (P22)

Digital book Uttar Pradesh, Madhya Pradesh, Delhi, Haryana, Gujrat, 
Maharashtra, Tamil Nādu, Kerala

School (05) and College/
universities (22)

“An important alternative of books and we 
used to share e-books or Scanned copies of 
books with our students” (P33)

Google 
Classroom

Uttar Pradesh, Madhya Pradesh, Delhi, Haryana, Gujrat, 
Maharashtra, Tamil Nādu, Kerala

School (02) and College/
universities (11)

“Our university arranged and trained 
teachers for Google Classroom operation 
during teaching (P30)”

Moodle Uttar Pradesh, Madhya Pradesh, Delhi, Haryana, Gujrat, 
Maharashtra, Tamil Nādu, Kerala

School (01) and College/
universities (14)

“It was a challenge for us at the begin but 
university authority trained us (P41)”

Skill for online teaching

Communication 
skill

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (23) and College/
universities (20)

“I can’t make clear and concise 
communication with my students online 
(P7)”

Technology 
literacy

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (23) and College/
universities (21)

“I have just leant using smartphone but 
I feel problems in using applications and 
icons available for online teaching purposes 
(P11)”

Time 
management

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (22) and College/
universities (13)

“I tried but can’t present my teaching 
within time (P9)”

E-assessment West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (23) and College/
universities (11)

“It is an altogether new system of 
assessment and we need to habituated with 
it (P43)”

Attitude for online teaching

Interest West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (08) and College/
universities (15)

“I didn’t find online teaching interesting 
rather I am waiting for good old of in-class 
teaching (P22)”

Commitment West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (08) and College/
universities (14)

“I tried to take my classes from a high 
roof of my neighbor since in my home 
connectivity was not good (P25)”

Constant 
Learning

West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (05) and College/
universities (12)

“We didn’t know the basics of online 
classes until pandemic so this question does 
not arise (P29)”

Adaptability West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (02) and College/
universities (08)

“I feel our old face-t-face mode was good 
and online mode didn’t attracted me (P11)”

Creativity West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (02) and College/
universities (10)

“We hardly get time to think about school 
outside our school hours (P17)”

Patience West Bengal, Assam, Uttar Pradesh, Madhya Pradesh, 
Delhi, Haryana, Gujrat, Maharashtra, Tamil Nādu, Kerala

School (03) and College/
universities (14)

“Online classes are good for young aged 
teachers not like us who are over 50 (P19) ”
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Only two narrators (one from an urban institution and one from a university) reported not having 
problems with the lack of devices. The problem of device scarcity among school students is more 
prevalent in comparison to higher education institutions as evident from this remark of a college 
teacher:

“I think that my colleagues and our students were rather well-equipped with devices and Instructions 
needed in digital education.” (P12)

The second major resource, skills for online teaching, revealed a poor picture that jointly points 
out the lack of digital skills among Indian EFL teachers. In all the four sub-domains considered for 
this analysis – communication, technology literacy, time management, and e-assessment- teachers 
were found stumbling with their skills when 43 representations in online communication, 44 
technology literacy, 43 time-management, and 44 e-assessment admitted that they have difficulties 
in the concerned areas. The problem concentration is deeper among school teachers especially those 
located in rural areas.

Teachers’ attitude has been considered the third major resource for online teaching which 
further aggravates the situation and implied a cause behind this overall state of denigration. In all 
six sub-domains, teachers lacked positiveness. They have a lack of interest in online teaching, lack 
of commitment, learning zeal, adaptability, creativity, and patience, except few stray cases reported 
in few studies like Kundu & Bej (2021b) where a school teacher is depicted in taking his class from 
a tall tree in expectancy in of good Internet connectivity since he did not get it from his low roofed 
residence.

Potential Solutions to Sustain Teaching Environment
Findings on the third research question addresses the impromptu solutions developed by EFL teachers 
in different states facing unique challenges during the pandemic as reported in Table 3.

Only one suggestion (intense teacher training on implementation of modern technologies in 
teaching) has a systemic character, apart from that the ideas described are individual suggestions 
made by teachers who developed them by monitoring the needs of their students and the dramatically 
altered teaching situation. Most of the solutions presented concentrate on activating the teacher-
student relationship, for example, by facilitating contact, increasing motivation, and helping students 
without access to modern technology. In this respect, using social media (like WeChat, WhatsApp, 
Messenger, or Facebook) was useful.

Increased student activity and engagement can be achieved by introducing accessible Paddlets 
(an extremely easy-to-use tool that allows learners to collaborate online by posting text, images, links, 
documents, videos and voice recordings) or Blending Blackboard.

In terms of evaluation, it is essential to use alternative assessment methods instead of 
comprehension questions, short answer questions or multiple-choice questions, or the available 
functions of SoundCloud, Youtube or Netskoli. The essential aspect of teaching online is to increase 
the approachability of the teacher, and through that also establishing contact with shy and unmotivated 
students.

Few veteran narrators talked of the holistic necessity of the “shift from teacher-centred lectures to 
a flipped classroom methodology” (P42), which is a type of blended learning approach that reverses 
the traditional educational arrangement in which “the teacher is the primary source of information” 
(Flipped Learning Network, 2014).

The solutions introduced in different states differed, but for teachers from a few economically 
stronger states introducing collaborative tasks was one of the remedies for the lack of interaction with 
students. The solutions refer mainly to the university level, where very often on-the-spot activities 
were tested in practice, however, “Needless to say, it becomes urgent to transfer the online static 
education that is based on handout downloading into the interactive transmission of knowledge.” (P44).
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Table 3. Solutions to EFL teaching challenges

Challenge Solution State Context

EFL student 
related 
problems

As follows: West Bengal, Assam, Uttar 
Pradesh, Madhya Pradesh, Delhi, 
Haryana, Gujrat, Maharashtra, 
Tamil Nādu, Kerala

School and 
College/
universities

Lack of 
interaction

• Use of Google Form and Interviewing via Zoom, which encouraged wider 
involvement. 
• Reaction functions of teaching platforms “Also in this case, the functions for 
indicating various reactions were used. Particularly, those available in Zoom 
appeared useful, for example, “go faster/go slower.” (P 33)

Increasing 
motivation

• Additional revision Additional exercises published on the Moodle platform. 
• Personalized materials. 
• Expose to language “every week they were required to watch a recommended 
movie by themselves at home, and then discuss its summary and their ideas about its 
plot in class”. (P11) 
• Student’s feedback “When students answered some tasks prepared at home, they 
were asked to write all new vocabulary items in the chat and provide definitions.” 
(P 26)

Cheating in 
exams

Webcam and desktop sharing “I made it compulsory for the exam attendees to go into 
a desktop sharing mode and to make themselves visible via a webcam throughout the 
exam.” P 14

Access to 
materials

Exercise packages prepared by teacher “I prepared self-study English packages 
and personally distributed them among my students living in areas with poor 
communications services and those completely cut off from service.” P 1

EFL teacher 
related 
problems

As follows: West Bengal, Assam, Uttar 
Pradesh, Madhya Pradesh, Delhi, 
Haryana, Gujrat, Maharashtra, 
Tamil Nādu, Kerala

School and 
College/
universities

Unpreparedness 
to use new 
technological 
tools

Intense teacher training on implementation of modern technologies, online solutions 
into teaching

Feedback Providing constant constructive feedback and reward them verbally during online 
meetings and even through written comments

Monitoring Constant monitoring of students needs

Teaching 
methodology

• Mixture of the CLT (Communicative Language Teaching) method and Task-based 
Language Learning to teach the four skills. 
• Visualization Mind-mapping Graphic presentations. 
• Project based learning. 
• sharing sound files through the teachers’ computers, or sending these files to the 
students or reading the scripts for the listening activities

Assessment • Assessing students’ listening and speaking skills using applications such as 
‘SoundCloud’, ‘Youtube’, ‘Netskoli. 
• Using alternative assessment methods rather than comprehension questions, short-
answer or multiple-choice questions.

Resource 
problems

As follows: West Bengal, Assam, Uttar 
Pradesh, Madhya Pradesh, Delhi, 
Haryana, Gujrat, Maharashtra, 
Tamil Nādu, Kerala

School and 
College/
universities

Device • Government and non-government agencies can work together to enhance the access 
of device among students (P11). 
• “if a low range smart phone can be devised for students with one or two Apps for 
presenting in online classes could help immensely” (P24) 
• “Parents’ awareness is a major factor here, who have smart devices and don’t allow 
students for classes” (P20)

Poor internet 
connection

• Early morning hours for teaching. 
• “We tried to avoid the rush hours and eventually work in the early morning hours 
when the internet is less used” (P27) 
• Switching off cameras. 
• We have also learned that turning off cameras during a video task may help 
stabilize the internet connection and turning off data on other devices such as phones 
and tablets.” (P5) classifying students into two groups: those who accessed digital 
devices (e.g., smartphone, laptop), and those who couldn’t afford.” 
• Local app for the first group, including technical infrastructures conducting classes 
both synchronously and asynchronously.
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In terms of the specificity of teaching EFL in a pandemic teacher, independently of state of origin, 
mentioned the recreation of traditional teaching materials and making use of digital resources, as 
well as tailoring the materials to the needs and expectations of students.

DISCUSSION

The main objective of this research was to explore the major challenges and opportunities of EFL 
teaching caused by the COVID-19 outbreak in India. The changes caused by the pandemic in this 
field were evident and the major concerns evolved on how to link the new situation with the available 
resources and a certain amount of skepticism or even fear.

In comparison to papers published in recent times, embracing similar topics (e.g., Kundu et al. 
2022; Mahyoob, 2020; Bataineh et al., 2020; Howard et al. 2020), this study has a strong national 
character and aims at depicting exclusively the struggles and solutions developed by Indian EFL 
teachers. Additionally, the form of collecting data (in form of written narratives) is to encourage 
teachers to share their opinions on the topic in a more open way than traditional surveys. It offered an 
alternate avenue for them to showcase their innovations, although anonymously, yet expectations of 
having a perpetuating effect in national pedagogic practices, evident in their enthusiasm throughout 
this study.

It’s important to mention, most research to date has focused on the learners’ perspective, whereas 
this study looks at the situation from the teacher’s perspective. The current study found that facing 
generally very similar problems, EFL teachers developed very diverse solutions which were mainly 
their ideas, extempore, tested in practice with their students, and based on the available teaching tools.

The first research question concentrated on the identification of the challenges in EFL teaching. 
Student-related and technical problems were identified, moreover, teacher-related issues were also 
mentioned by the participating teachers. The choice of the appropriate EFL teaching methodology 
(adapted to the current situation) and ensuring student involvement seemed to be the problems mainly 
occupying EFL teaching in the states where the study was conducted.

Among teaching skills, developing online speaking was the most challenging matter for many 
teachers which was in line with the findings of the studies conducted by Bishop and Mabry (2016). 
The monitoring and assessment of student progress corroborates the findings of several other studies 
(e.g., Kundu & Bej, 2021c; Ramadani & Xhaferi, 2020; Cutri et al., 2021; Freddi, 2021).

Indian EFL teachers pointed out their unpreparedness for teaching in an online environment, 
therefore, the choice of efficient teaching methods was also difficult. This might be attributed to the 
resources that teachers had and the support provided to them by their institutions. Moreover, regarding 
the methodology, skepticism towards learning English using a new medium influenced the learners’ 
involvement has been a similar finding following Bataineh et al. (2020).

The scope for interaction with students during class was limited partially by technical problems, 
and partially by their resistance and unwillingness to cooperate (switching of cameras). In some 
narratives, poor internet connections and a lack of hardware were also mentioned (Kundu, 2018; 
Bishop & Mabry 2016, Kundu & Bej, 2020; Kaur & Aziz, 2020; Mayrink et al. 2021). This indicates 
the interplay of several factors in EFL teaching online, among which the choice of the appropriate 
methodology and increasing student participation seem to play an important role, which was also 
indicated by Sayuti et al (2020).

The second research question addressed the resources and tools available in EFL teaching during 
the pandemic. The findings admit a wide variety of platforms and tools used, sometimes imposed by 
an institution (college/universities) and often sometimes chosen by the teachers themselves (generally 
in schools). However, many participating EFL teachers appreciated the advantages of using ZOOM 
for teaching online as easy to cope with and offer many useful functions (Ramadani & Xhaferi, 
2020). WhatsApp was found more popular among school teachers. Teachers also used social media 
to improve contact with students (WeChat, Messenger, Facebook) and some of them were also used 
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to provide students with extra exercise materials which are in line with other research findings (i. e., 
Kundu & Bej, 2021a; Fauzi & Angkasawati, 2019).

The lack of technical equipment was a nuisance for both teachers and learners, which is consistent 
with the findings of the studies by Kundu, Bej, & Rice (2020), Kundu (2020), Mercan Uzun et al. 
(2021), Adedoyin and Soykan (2020), Kundu, Mondal, Mandal, & Bej (2022), and Mayrink et al. 
(2021). Nevertheless, respondents pointed out potential solutions based on mutual help, borrowing 
equipment, or support from large companies. As far as the availability and choice of working tools is 
concerned, the decisions made in this respect were rather of an individual character, based on early 
experiences.

The last research question concerns the potential solutions to the challenges identified. The answer 
to the identified problems lies primarily in increasing the approachability of teachers, e.g., by using 
the available social networks like Facebook, WeChat, and Messenger to facilitate communication with 
students on the one hand and to intensify the exercises provided to students on the other. Apart from 
systemic solutions (educational programs, radio broadcasts, and support through the implementation 
of teaching platforms), teachers can look for tools to support teaching online like digital books or 
TED talks.

In terms of EFL teaching, the participants mention mixing of available methods by constantly 
monitoring student needs and interactions, as well as providing constant constructive feedback to 
the students. From the statements of the participating teachers, it results that creating an appropriate 
teaching setting and taking care of the students’ involvement was far more crucial for the EFL teaching 
process in the pandemic than sticking to the previously unforeseen teaching plan.

CONCLUSION

This study aimed to explore the main challenges and opportunities of EFL teaching caused by the 
COVID-19 pandemic. Certain challenges have been noticed such as technical issues, online assessment, 
and lack of interaction, in addition to opportunities such as flexibility and using extra multimedia 
materials in different contexts and at varying levels in this huge country. Instructional technology has 
played a crucial role during the pandemic, as technological equipment and resources served as the 
only platform or place for the delivery of educational activities. As such, technological infrastructure 
has become important for all stakeholders. However, as indicated by the reflections and experiences 
of teachers, the main question or concern appears to be how to connect the new situation with the 
(un)available resources considering both teachers’ and learners’ needs.

LIMITATIONS

There are certain limitations regarding the participants and the data collection instruments. The 
participants included only 50 teachers from a limited number of states (10 out of total 28 Indian 
states), and the data were based on the participants’ self-reported reflections and experiences. Their 
responses might have been biased due to several reasons, such as personal experiences and institutional 
support. Further research, therefore, can include underrepresented states, and learners’ voices can 
also be heard in the data collection process to have a more holistic view of the problem.
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